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ABSTRACT 



The language attii.udes of a brand new English 
teacher are narrated, and the responsibility of a college English 
department in preparing teachers is discussed* Attitudes toward 
language and language teaching are shaped through information, 
personal experience, observations, formal and informal comments by 
those who have prestige to the reader or listener* A study conducted 
by use of a 100-item Language Inquiry, comparing responses of several 
groups of English majors (recent graduates, college seniors, and 
English teachers in junior and senior high schools) with responses of 
linguists showed tnat the teachers were closer to the responses of 
the linguists than were any of the other groups* Teacher education 
curricula for prospective English teachers should be reevaluated 
constantly as to what language background is required by the 
secondary school teacher. (CK) 
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LANGUAui. -vrTrruoi.s rx:) tlacu;::: ^.i^ucatign 

Ellen A , F r o t; n e r 

for part of the time^ I shall asKyou to assume that 
Thomasin is speakinc;. Tiiomasin is a new collee:e graduate^ 
an English major who is seriously concerned about the respon- 
sibilities of her first teaching position*. After two monthi^l 
time* she i*ealizes that she now represents English to about 
125 young people in her ninth and eleventh grade classes* 

> V hy a concentration on Thomasin (it could as well be 
Thoma s ) in considering the topic of language attitudes and 
teacher education? I shall answer the question by using 
this quotation from Dante Gabriel Rossetti: 

sail, spark- white upon the space o'” sea. 

Can pin a whole horizon into place." 
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The plan of attack sounds ambitious, but if the whole 
horizon is not pinned into place, then at least the attitudes 
tiiat a brand new English teacher expresses in relation to 
language may lead to ^ome questions: Have 1 ever met a 

Thomasin? Is she t y>p ical? Vi/ould I want her to be? Or do 
I sincerely hope that t.iere is only one Thomasin in the 
professional world and that there are no Thomases? 

But first we need to listen to this new English teacher* 
What are her attitudes toward language? Toward the English 
language with which she has grown up, as have also mcst of 
her 14 and 16 year old students? How does she feel toward 
these students as users of language? liow does she feel 
toward teaching? 

come upon Thomasin just as she has finished going 
through the October issue of the. R e a d e r ^ s _P i g e s t j One of 
the xp-: r i enc t a : b • r j has told her that the section 
^'Quotable Quotes’* is often a good source of topics for class 
t heme s : 
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’’Riaybc it is, 1 have never tried it, but arcn*t the 
ideals hard to come to cold ? I see a quotation here, though, 
that sets mo to wondering what my own ideas are; ^The great- 
est educational dogma is also its greatest fallacy: the 

belief that v'hat must be learned can necessarily be taught,’ 
Sydney J, Harris in ”l^uo table Quotes,^* Read er’s Di gest 
(October 1970 ) 24 ‘ 

■ — • ji 

'*1 am not sure how Sydney J, Harris is using the word 
taug ht^ and so I can’t say exactly how I feel about his state- 
ment, It strikes me that his idea of teaching may be narrow, 
A few months ago I would have passed the whole thing by, but 
now I w er about such words as tau ght and t c a c i n g , tV hat 

do people have in mindV 

remember one of my linglish teachers saying that the 
best methods in teaching language are the intangible ones, 

I’ve noticed that history and science teachers find it hard 
to understand what goes on in a good composition class. 

Art teachers come closer. Now that I have taught a little 
while, I can see the point better than I did, A person’s 
language part of him, and teaching is a matter of helping 

the stuclent develop in respect to language. That puts the 
ma in emphasis on tiie individual-using-language. For oi'ic thin^ 
it seems logical to do this, and for another thing, it is 
poor psychology to play dov/n or ignore something that means 
as much to an individual as "its own language, 

wonder if this profession that I am now in has ever 
really solidly tried to meet tiie criticism of txiose wlio 
feel left o u t s 1 as far as F n g 1 i s h goes, Y o u h a v v met 
it, I’m su re — t Ii c q u i 2 '. i c a 1 smile, the t o 1 f? r a n t s t ct r e , 

I haven’t cncountcrco tlie disdainful shrug yet and hope 
1 won’t, 

'’John, a pro — med I met when I was working cit the jiosp- 
ital, is an example of how some people feel about Knglish, 

He said that he couldn’t see much sense in most of it. Did 
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he like to read when he was in high sc hoc IV Yes — loved 

it - - A S epar a te Peac e , The Pea rl , stories and novel s b y 

licmingway, and Conrad especially. But some of those early 
English writers? Oh, no, Spenser, Addison, Lamb -- and 
John? 1 agree — oh, no. The Contemporary Li t e r ci a n d 

Creative Writing classes were fine. In Creative L'riting, 

]i e li a Q a teacher who c o u 1 c] read his c o m po s i t i o n s aloud i n 
such a way t li a t they had sounded p i* c; 1 1 y g o o ri , and he was 
proud to claim o \vn e r s li i p , J is a great t r a p p r> r and likes 

to write about the north woods. Through the? e ii c o u r a g e m e n t 
of this Creative V/riting teacher, he ha^ one of iiis compo- 
sitions published as an article in a nature magazine, and 
since then ha has had two more published on his own. As 
for the grammar work in his regular English classes (what- 
ever he meant by ^r am m ^r ) , it was worse than the early English 
writers* He has not studied any languages other tluin English 
as yet, and he is not sure about ever making tiie grade. 



However, he grow 



; p o a i n ;r, G r o e k i\ t lie f * v.- i t h his a r x \ 1 s , 



w h o c a m e from G r e r- c e , a n d n o o u 1 rl like- to tear n to r o o d 1: E 
language, Jo l \ n a 1 s o ha rl ."• o m e t hi i ■ g t o i: ay about hi s mo s 1 
recent English class, i^c tc>ok Freshman English w'hcn he 
graduated from h1gh\ school and went av;ay to college, but as 
he found the course, :n his w^ords, *the less said the better,* 
have a notion that John*s Creative Editing te^^cher 
put the main imp basis on the individual-using-language, I 
have a notion, too, tJiat tiiis emphasis is likely to be true 
of Creative '>/riting classes while in the regular English 
classes, the f o u s is more on the language as such. In 
fact, John did not consider Creative Writing to be English, 

I have found others who think the same way -- even English 
majors preparing to teach, 

**This meikes me remember something I would like to vote 
for i n^ypr G par at i on of English teachers — - much more understand- 
ing of the creative process, both tii rough study and through 
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experience in writing, (And I don’ll mean by this a course* 
aimed at studcints intox‘tst<3d in bcinr; professional v/riters.) 

I also think that people who are goinc; to teach high school 
iinglish should appreciate how wcl.l children and aciolesconts 
express themselves creatively in language and how natural 
it seems to be for them to do tiiis^ vily L-nglish ^.ethods 
teacher h a.-^, a hard time convincing us o£ the fact^ but her 
illustrations finally brouglit some light, Ts-aybe we hadn’t 
given the subject mucii thought and also, by the time a person 
is a college senior he may have lieard too many negative 
comments about the language of young people to have faith 
loft , 

’•If I am going to place my emphasis on the individual- 
using- language, then I will need to know much more than 
I donow about the process of writing and also about the 
language itself and the individuals who use it, IIow did 
I ^icquire tiiis zeal to teach the hard way — hard in one 
sense but easier in another? 

**A s I look back on my student teaching last spring, 
there was one experience that set me thinking more than any 
other, I asked my ninth grade students to write down the 
thoughts of a character from one of the short stories that 
they had read. The s i t !j a, t i o n c o u 1 d bo a new one ( t i i o u g ii 
in keeping- w 1 i h t ii e character' chosen), or it c o u 1 d come 
directly frt^m a story. The ninth graders really dug into 
the assignment, 

*’Up to this point everyone seemed happy, but now the 
fog drifted in. Analysis of the w'riting led to dismay. 

One .sntence fragment after another) That is, they were 

f 

fragnients according to the waj" the students, the room teacher, 
and 1 had been taught, I felt like a heel giving such low 
grades for all the f r a s , but the English Department consid- 
ered the ninth grade an especially strategic time to come 
down heavily on this ’error^’j The student could raise his 






grade 5* o m c v; li a t by rewriting his entire c o rn p o s i 1 i o n j •correct- 
ing* the ,scntcnco fragment It was? suggested thav 1 mlgtit 



the student on c o n t C’ ri t and by using his first name in my 
written comments (to give the nersonalj interested 
I suppose^ but does it compensate for infringements on the 



"The whole thing seerned wijT^ng, 1 did some thinking 
and reading and came to a number of conclusions. The ninth 
graders were writing down the t h o u g ii t s of a character. 

They were doing so in a natural and realistic way n d in an 
accepted form for this kind of situatif^n. Instead of using 
thu rigid error-conscious approach ^ I^m ight have led my 
students to understand that there is more tiian one way for 
ii\ c o m p o s i 1 1 o n to develop, Here — in t li c i r writing tins 
time -- Ih’ natural development was eiccording to the associa- 
tion of though. ts or details, Another time — in anotlier 
kind of writing — the development might I:'g ordered by a 
controlling idea. If I had only recognized these differ- 
encesj I^ Id have been w or Icing with the individual-using- 



language* Instead of spreading a pall over a language situ a- 
tionj I could have made the whole thing really worthwhile 
for the students. And the individual*?; use of language 
would have been respected. This point about respect for 
another*s language comes up in discussions of regional, and 
social dialects -- but isn*t it something to think about 
at ail limes V 

."From the experience I also came to a better understand- 
ing^now literature an:I language can contribute to each other, 

I became more conscious of the kinds of situations in which 
authors use minor sentence types. Next semester ^11 be 
teaching A Tale of Two Citie s and I*ve been rereading the book, 
I have noticed hov/ Dickens usee sentences other than the 
subject-predicate type in scenes where there is tension and 
strong emotion -- the gathering of forces in Saint Antoinej 



like to soften the effect 




c o m p 1 i m (j n ting 



attitudes and confidenc e\p f the i n d i v i d u a 1 - u s i n g - 1 a n g u a g e V ) , 
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the Ktorminc: of the I^astille, the reading; of a Htratorjcic 
document^ a vote leading to a condemnation to death, the 
e, scape by carriage oat into the open counti’y, 

’'And so a writer h c\ s resources available that he can 
use in order to accomplish a certain purpose, Vr a t purpose? 
In the answer to this question, literature and lanRuaq;c 
come together, but ^wliat purpose* throws the emphasis on 
content first and tliat is Nvhere it sliould be, I am afraid 
that I am bec^inninc; to sound like my Lnglish ethods teaciier, 

I didn*t think that I ever would, 

"Katherine luansfielci is another good autiior to use 
in i 1 1 us t r a t how a minor sentence type can serve a purpose 

or create a certain effect, 1 wonder why her story 
Wind Blows* isn*t included more often in books for high school 
students rather than two or tiiree of her others that are 
easier to find. It CAnressos :.:o well Xl-'.r tumult in tlic emo- 
tions of a young girl, |H\atlierinG l.'ansfield, li 1 i s s _ g ^ d P t h e r 
Stories (New York: Alfred A, Knopf, 1920) Katherine ^.ans- 
field is one of my favorite authors^ although I can see that 
liigh school students might not always feel as I do. The 
wind in this story evidently symbolizes tumult, restlessness, 
rebellion, but the difference in the degree of separation 
from the home or the finality of the separation is suggested 
by the use of the comma at the beginning (*The wind, the 
wind*) and the dash at the end ( *The wind --- the wind*). 

So even punctuation can be taught as a resource that 
a writer has available, L.aybe I can get across to students 
that back of what they read is a writer. Here teachers have 
stressed biographical details, but I would rathe i* stress a 
human being at work, sometimes making choices consciously, 
intentionally, and other times going ahead as if the material 
were in control and shaped the expression. Who knows for 
sure always which it is? Anyway good writing does not come 
all ^eatly packaged. It comes as the result of tlie efforts 
of an individuals out I wonder if this is the impression 
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t n a t i « often e n o u e; h left with h i g; h c h o o 1 ^ t u d e n t . .s ~ ~ r ^ r 

w' X 1. h c o 1 1 (? g; e .s t u d c: n t p r e p a r i n p; to teach i: n r; 1 i s h , 

'*1 have been t^oine; on at length about methane: t)iat 

happened to mo as a student teacher and on wliat 2 ;rc\v out 
of it. The c* X p c r i e n c 0 wa .s h s i rr n 1 f 1 c a n t one f r m a n r? 
c o n t r i h u t c 6 to r: ii a p 1 n c; s o of t h a 1 1 1 t u d c s 1 i i a v o a b out 
t 0 a c h i n 1 a n q; u a fj; e * 

'’Perhaps I should explain that wiiilo I believe teacher.s 
s h o a 1 d not ride r o u c; h e* h o d o v o r t h c 1 a n p; u cj r; of their s t u d c n t h j 
this does not mean tliat just any! ii in': /Toes, Of course t.herf^ 
i -s a strone; s u b J ec 1 v cr b pattern in i:'ne;li.sh^ but ot iier icinrie 
of .sentence J't o v e a p 1 a e r >\ r: d 5-: i\n u 1 rl be r c s n e c t c d , .V i. y n o t 
capitalize on the fart lliat compart ^:nn and contrast add 
interest and hoi ref] ten learniriLcV As I an^rua^Tc was taua;ht to 
me in colletrc too — it all see so ripjid, so inescapable 

and absolute# It was all one tone. 

"I am findinry that teaching language is like an art. 

It is hard to see how it can be done mechanically, I wish 
I knew more about ho'.r language works, I am awarc^ that most 
children develop remarkably in language during the pre-school 
years. How does it happen? Nature and nurture, inner mat- 
uration, interaction between the child and his environment -- 
familiar terms of psychologists. Are there more applications 
to English teaching than is commonly thought? Listening 
seems to be accepted a.s important in language developmt^nt 
(along with repetition), but isn’t it the listening that 
the youngster does when he is concerned, interested, and 
involved that counts especially as also the ):ind of social 

and physical environment in the classroom and the response 
to this environment through using language, expressing rela- 
tionships, experimenting, defining, organizing? Hard to pin 
down? Hard to test? ^iaybe I am getting into some of the 
intangibles, but more and more I find myself believing in 
the rightness of the comment that I mentioned awhile ago, 
made by one of my English teachers -- 
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that the best methods 



2 I" 1 c a c I't i 1 1 1 a n u r. o a r c t h i • i a t n i o 1 c o n r , 

*■ I can ?: c how r c a d i n;^ b t. c o ni o y, i m y :^ o riant 1 i'< t i: ; c X u d v t ’ •■■ 

d o V (= 1 o nnuai-^ ac a a c r of I anc^ao i have nav»:r laauht 

3 h ' = i 1 a u u rn f o r d ^ w T h o 1 lu’ v \.m .Ly- il£iii21iihtX * ^ ^ ^ ^ ^ 

1 a r-: f y e a 1' fro rr‘ n y yiyi o r ^ vv h n w in the y (? v r n t li c; r a d e a t 
the lime, and I enjoyed rcadint; about the Ihrc^e animali-i on 

their journey Uie old white hn^lieh bull tcr^-icr, the 

y o li n K r G d - c; o I d La b r a r 1 o r retriever, a n ci t h e w h u a t - c o 1 o r c •] 
Siame.se cat. Lad: aniiral has a distinct personality. The 
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the Siamese cat who ceime runninpc at lightning speed so that 

y 

the two could finish the incredibl. e journey together. In 
all of this, tile re is t !;e interest of following a struggle 
against obstacle.s, often a high-tension struggle and fierce 
fights, 

"li*y sister said that she and her friends in the seventh 

grade liked the book very much. The content carries the 

leader along even when the sentence structure and vocabulary 
must be really challenging. This is a fortunate combination 
because when a reader participates in the events and scenes 
in the story, he is also participating in the language. 

Seeing to it that students have a chance to do this kind 
of reading is one of the intangible ways in which language 
is taught. But try to convince peoplel I remember with what 
finality I was handed the language te:<tbook at the beginning 
of the term -- a * he r e- i t - i s , * 

**I have already learned the importance of using judg- 
ment in the teaching of language -- when not to take up 

certain details as well as when to take them up, with whom 
to take then up, and how much time one should spend on them, 

I believe that with most seventh graders it would be good 
to call attention to some of the sentence structure and word 
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choice in The Incredible_ Journey • 1 s; o ^ the c o n 1 r n 1 c o u 1 d 

stinuilatGt.the group writing of .sentences -- or i^:hould I 



genera 



Some of my junior and senior high school teachers 






used the method of having a class work out sentences togetlic^ 
either to help students see and hear different ways of expressing 
the same idea or to teach a tei"m in grammar like infinitive 
® ^ c 1 a Li G , As 1 r e m c* m her t h e a C: L n g 1 i s h class e s , 

we worked on getting the beat sentences possible. 
e f f V£ were the watchwords, I am confused now by some 
of what 1 see in textbooks and in accounts that teachers 



write about their classes. To what extent should the methods 
of the linguist and the n^ethods of th a c h e r be parallel? 

1 s t h c r e a c o f u s i o n. of aim s w i t h i n 1 li (: 1.' n g I i s i\ t c: a c i; i a g 



p r o f ( > s s ion? 



‘^An Hnglish major friend of mine tells me that she is 
afraid to tr^ having students compose sentences together. 

She says that she could never be sure about the language 
problems? that might come up, i feel a little like that^ 
but I dare my fate and use the method, I don*t like to 
place all of the r e s pon s i b i 1 i t y on the a Im a mat er , but English 
majors should certainly have a solid and comprehensive 
background in language, I have discovered that one needs 
to know much about many details, 

**Sometimes we are unsure of oursel||^ves because w'e do 
not have enough background, and sometimes we are too sure 
for the very same reason, as I was when I marked all the 
fra g * s or as my friend was when she explained slow as the 
adjective form and s lo w 1 y as the only adverbial form. 
Fortunately, another time both of us will be able to offer 
our students a r i c her ^exper i ence because we have informed 
ourselves about the detail in language, I feel the same 
way about vocabulary, I want to add to the student’s 
understanding of how words are formed and how they function 
and what relationships they have with humanity, I feel 
that I pass over golden opportunitiesAto do this when material 
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is Vj G i n £; I i s t e ii e cl to or r o a d 



1 0 



onouf^h background 



to know what 



li .i 



simply because 1 ci o n ' t have 
to loo Tor, 

* . s t u d c n t -s G X p ci r i e n r. r language 



as s o m e t ii i. n g alive and energetic, 1 k e cj p looking and listening 

V 

for striking illustrations of language in action todav ^ 

Here Ihomasin went on to describe hc:i* recent succes^-^ 

in finding two companion selections from an area newspaper. 

One? selection was a feature article and the other a letter 
to the editor. Doth contained key-idea verbs that illustrate 
an old but still active prc^cess in tlie irfrlish language — 
s kun- pi k e d a n d .^p u t nik-panicked , Doth selections contained 
argument, one througli narration and description and the othei*, 
t h r o u g li the statement and arrangement of e a s , For T h o m a s i n * 
eleventh grade students, the two selections taken together 
offered a range of interest in subject matter. 

Is Thomasin a typical new graduate in a first posit; ion 
as a high sciiool teacher of English? i/ould we want her to be? 

V/e started with these questions. The answer to the 
second is a matter of personal conviction. For my part, 

I would like to meet many Thomasins in the profession. The 
answer to the other question (Is she a typical new graduate?) 
will be related to one*s experience, V\y own tells me that 
she is only somewhat typical. 

Not all of Thomasin^s attitudes could be reflected 
within the time that she talked. Her interest in teaching 
is typical of new graduates, but her strong interest in lan- 
uage teaching may be unusual, ’«Vhen Thomasin says that she 
is insecure about many details involved in language, she 
shares a feeling with other new graduates. However, she 
may be more observing than is usual, and she may raise more 
questionso She demonstrates initiative, although she also 
adds her complaints to the familiar and often justifiable 
cry of English majors that the a 1^ m a mater did not provide 
a comprehensive enough bacl< ground for the teacher of lan- 
guage. 
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If I w p r c to s: u m a r i z e t ii c way i. n w ii i c h T h o a i n i h net ho 
— ^ 

typi. calj i would say tliat it in a more tiian usual a war one hh 
of language as being significant in tiir of lier studcnt;-:» 

Thomas in favors the positive approach rather than the negative 
in both methods and materials. She is interested in how- 
language works. She believes that teachers need to tiave 
faith in ih(: intangible (but n o n e t ii e 1 e s s direct) w' a y s of 

teaching language. She also takes the attitude that hnglisii 
teachers have a d f i n 1 1 e r o s p o n s 1 b i 1 i 1 y to i n t c r y) r c 1 c u r r < n 1 
usage as accurately as possible, ‘I’ i i r o u g h I h e i r o b s c r a t i o n 
o f the li n g 1 i s h 1 :i n g u a g e and t i'. r c u g ! i e b a '* !< g r o u n c{ o f i f r> r ni a t i c- f’l ^ 
t h c y s ho aid u n d e r s 1 a rrA c u r >• i i 1 u s .a g (■: 1 n t h ■, 1 i g r ■ •• > I’ b r a d ' ■ r 

r c 1 a t ; o n y: ii ins, 

Att1li:dcs toward U^nguage .i:nc: Irnguage trrir'iiiag ar: 
s Ji a p (i a 1 n d i f I c v c- n t w' .e y s •“ t. h r r') a g h i n f o r m a 1 i n , p ( r s < ^ n a 1 
-xpcricnoe, c b s e r va t i on s ^ formal and informal comments by 
people who have prestige to tiic reader or listener, livery — 
one in a college Lngli. sh depcirtment shares in the serious 
responsibility of shaping the attitudes of prospective English 
teachers and so in turn^ the classroom experiences that 
high scliool students will have with language. 

When the opportunity was available through ISCPLT 
(Illinois State -Wide Curriculum Study Center in the Prepara- 
tion of Secondary School English Teachers)^ I was interested 
in studying the language attitudes of college students -- alto- 
gether 597 sophomores j juniors, seniors, and graduate students 
from institutions located in representative parts of Illinois, 

Of these, 447 were English majors. The next largest groups 
according to majors were Journalism (55) and Speech (44), 
leaving a mis aneous group of 51, I also aimed to continue 
to study the English majors who, as seniors or graduate students, 
said that they intended to teach junior or senior school 

English and who, after an interval of a year or more, were 
doing ^'o. Of the possible 196 seniors and graduate students 



II 



in titles follow-up, it wa.« po i-' f-: i b 1 to locate- cind r t rrspon.^t^:" 
from B 3 ; of t h c o , only 19 were: t g a c h i n ^ j u r. i o r r s r..- u i or 

h i g; h j= c ho o 1 lin a; 1 i h h , An cui di t i o n a 1 n; r o u p included in 1 hv. 

study consisted of 202 public school t e a c lu- r s who at the 
time were workinc; with student teachers in hnL;lish from the 
V a 1 ' i o u s Illinois c o I 1 c g; e s ^ or had d o n c /, i tt p c- c c. d i n c, years. 

The responses of i ho several d i f f c r e n t a o u p s wore 
c o jn p a r G d with the responses of ten o u t s t a n d i n I i i”! ^ u i s t s 

on a 100-itcin "that I ci e v c 1 o p c? d , w i t h t h e 

ten line^uists contributi. nc; as consultants, i Vi c') i s G t a t (i - 

Wide Curriculum Study Center, L 1 1 o n A , F r o a n c: t' , i 

the ^J-egpons es t n t h La uag e _ I n C] u 1 r y ' • ( U r b a n a , I 1 J. i n o i s : 
University of Illinois, 196 

The content of the I nc^u i r y consists of s t a t e m e n t s i* c 1 a t c d 
to a number of lanccuase topics: attitude towcird lan[^uagr>, 

composition w r i 1 i n e; , d j ^ v f 1 c puT; c n t in i i . c use of 1. a n r: a ^ ; c- , 
d 1 1 e c t i-- ^ d } ;: t i o luo' i e s j grammatical forms, ii i s t o r y of the 

Lnglish language, language study and teaching, pronunciation, 
p u n c t ^ tion, relationship between speaking and wi'iting, 
relationship of Lnglish to other languages, spelling, standard 
in using language j structure of sentences, style, terminology, 
and vocabulary. 

It is not the intention here to compare each of the atti- 
tudes expressed by Thomasin with tiie attitudes expressed 
in responses to the items. The content of the two sources 
is not parallel in every respect, iiowever, the^re are some 
comparisons of interest where relationships in the conteiit 
are close. 

For instance, Thomasin was impressed by lier experience 
w i t ii the f r a c; * s o In the Language I nq uiry , the statement 
most closely related to the situation is this: Verb lcss 

g ^ P P ^ ^ ^ ^ ^ P 1 y G f f o c t i V fj _i Ti d c s c r i p t i v e w r i t i n ^ , 

The ten linguists either agreed or moderately agreed with 
this statement. None disagreed and none indicated no o p inion ^ 
► jt-ferr -t-hc? = 
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Of the 4-17 L. n 1 L s h nui j o r h , ^ ^ 0 p e r c ci n t ( i i i r o u tie 1 numb e i' -s ) 



either ai^reed or moderately 34 percent rji. -s agreed, 

an'* 11 percent indicated n o^c^^n^o n ^ The percentages for 
thiCi responses of the 270 college seniors (not quite all 
Lnglish majors) were almost the same (differing by one or two 
figures or not at all), 

A higher percentage of the S3 recent graduates agree- d 
or moderately agreed with tlie statement concerning the accept- 
ability of verb less sentences. The percentage here is 67, 
Twenty-five pcrcc^nt disagreed and seven percent checlsed no 
o pi n i op x ^i^he cooperat ing^t cac he r s voted a still higher per- 
‘centage of agreement or moderate agreement with the statemcMit 
in the I n q u i r y ^ (73 percent). Nineteen percent disagreecl, 

5 percent indicated no o pin ion , and 3 percent omitted the item. 

The results here parallel one of the general findings in 
the study; tlie rt^s ponses of the cooperating teachers in the 
junior and s €? n i o r high schools were closer c o the r c s p o n s e s 
of the linguists than was true of any of th. e other groups, 
although there still were a number of statistically signifi- 
cant differences, (These teachers were a select group, 

More than half Jiad their Master^ s degree and five, a degree 
beyond the Master's, All were experienced teachers who had 
supervised student teachers,) Next in closeness of response 
to the li^ists wore tlie 83 recent gi;M' cc 1 :r. jors 

who^as seniors or graduate students had indicated an intention 
to teach in the secondary schools. 

Stated in statistical terms, comparisons of responses of 
the main groups in the study and responses of the linguists are 
like this; Cut of the 100 items in the Langu ag e Inq uiry , there 
were 12 differences at the »01 level of significance between 
response j)^o f the linguists and responses of the cooperating 
teachers, 17 such differences between linguists and recent grad 
uates, 27 between linguists and the entire college group (also 
between the linguists and college seniors), and 25 between 
linguists and English majors, (If an explanation of terms is 
in order, the ,01 lev.el of significance means that the observed 
difference is a true difference and is not due to chance,) 

Thomasin brought up another matter of usage where results 
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from the ng _ J P ^ f y interest in tlie attitudes 



Lach of the ten linguists disagreed with this statement* 
Respectively 35 and 33 percent of the English majors and 
college seniors disagreedj, as did also 47 percent of the 
recent graduates and 55 percent of the cooperating ceac hers, 
V(fhen the results are looked at further, we see that 4 0 pc^rcent 
of the Lnglish majors and also 40 percent of the college 
seniors agreed or moderately agreed that "Drive Slow" should 
be corrected. About one-t in o a c ii group of the recent 

graduates and the cooperating teachers thouglit so too. Class- 
room practices may very well be reflected in this comment 
by a college student; know that the sign is incorrect 

grammatically -- it should read *Drive Slowly^* I feel 
*Drive Slow* is more effective on the sign,^' 

The student's comment on the s low- s lowly, question and 
the results ior this item in the Language Inqu iry reflect 
wJiat appears elsewhere in the findings -- a tendency on 

the part of the respondents to follow a t r a d i t i on a l^r u 1 e 
or a rigid classification. The ^ ^ 



suggest a lack of confidence in one’s own observations 
of language, 

I n Pa r t 11 of the Da n g u a g c ^ I n q u i r y , t li e r e s po n d c n t s 



were asked to ciiccl< the three items that they woLild most 
like to hear discussed and also the reasons for their selec- 
tion, TJie statements chosen for discussion show an absence 
of man y^w here a statistically significant difference exists 
between responses of t ii e linguists a I'l d r e s p o n .<? e s in t ii c 
different groups. Again the situation may 'J^eveal an over- 
confidence in dealing with the familial’. It is true, too, 
that without knowledge to start with and consequently often 
without an interest, individuals are not likely to be aware, 

I believe that Thomas in made this point, although perhaps 

indirectly. 



expressed. The statement in the I n^ u i r y is this; IPS. 

s a i n ^ * D r i v fj ?i l o ur ' * « h n 1 1 1 d h f ’ n r r p c 1 r» d to road Drive S 1 o w 1 V jj_ 





of the over-confidence to whicli 
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1 lo \v G V e r ^ 1; h c= r e ^ u 1 1 .s arc n o 1; all. rl 1 js c u r a r;; i n , A n u n\ b c r 

of respondents s iio w g d an i n t c r e ? t in t a 1 k i n a: about this 

s t a t e m g n t : Xil^— 

d u r 1 n|; j h c? ^ p r p ~ f c h o o 1 y j " 5 p r o y 1 d c s 1 ^ .X2X— iH£ii2£lli S X2. 

Q 

^ ^ sure t li a t 'V h\ma sin 

would have participated caf^crly in tliis discussion. Another 
result that I found e n c o u r a i? i n came from t h comparatively 
strong acceptance by a 1 lift roups of t lie statement; Tn e_ p r o c c s s 

--i £££Biil£__ _ fii XX£Xii_- iX £ill_ iilll __ £X ££ £ii JLflilll llilLil 

hj_s t or i c a j^_f a c;t s ^ T ho n r o b 1 (j m h r c ^ t Iji 3 u h ^ is 1 f’* f ,i n d i 1 1 u 
s t r a t i o n o i t h r' i f i o a p u 1 i a to p r «.i c t : c < ■ , T li c'. ;;i a s i i i ’ c o m r. c n [ i ■ 
about teacriin<j, 1ain;;uaa;f< po1:lt^•d in tills cM r c c: t i o i; ^ but 

in my e :;p e r i. ■; n c c ^ she v/as un>^s^ial in her awarenei-:s, 

•V n y b fj I ii e* r a :j o u 1, 1 a n u a u e a t t i t m t U c i ii 1 e a c i . r r d a r/ a t i o n V 

There ar<^ important reasons. It makes: s n conic in Lnalish 

Education more conscious of what our students arc thinkintc, 

L.aiLol 

and this‘^/\conseiousnoss is the be {tinning <)f teaching. It 
helps us 1< n ow where to start, iiow to evaluate our own plans, 
and how to modify the cur r^c u 1 u m in the p r c p a r a t i o n of t e a c ii e r s , 
v/e l< n o w that in me y coll, o g e s , the 1 a )*i ^ u a u e a n d c cj ni p o s i t i r? n 
requirements for prospective En k 1 i li t e a c ii e r s have b c r: n i n c r e a s e d 
in recent years^ Do we simply add courses^ and sit aack? 

Since there are onl.y so many credit hours available, should 
not the requirements be constantly evaluated in terms of 
what language background is of most w'orth to the secondary 
school teacher of English? Is the college student in his 
preparation to teach English stimulated to thinl< and observe 
in relation to his own language environment? To what extent 
is he given background information about the problems of usage 
that he w'ill meet as a teacher? (Is this simply left to chance?) 
Who es the student in his thinking about and observing 

the Varieties of English? How comprehensive are the required 
language courses — what different aspects of language are 
included? Should not linguists, junior -senior high school 
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i:. n 1 i «2 1 c a c h c r ^ c\ n cl c o 1 1 e g; e t g a c h o t' s c o n c ci r n g cl v.* i t h L r 1 i s i » 

Lducation nio/e often study togetlier the kind of pr c pa i^a t i on 
needed by t ii e teacher of 1 1' j L n g 1 i s h language? V/ li y not invite 
psychologists and sociologists who arc interested in language 
development in the individual/^ There is a job tc:> be doncj, 

t 

but first there is a job to be analyzed* 
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